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CHA.Pl'ER I 
INTRODUG.r ION 
Statement of the Problem 
The purpose of this study was to make a surve.y of the business 
education graduates who received the master of education degree at 
Boston University during the years 1950-1954 to determine the effec-
tiveness of the teacher training given and to note implications from 
the findings for curriculum revision. 
Analysis of the Problem 
Subordinate problems involved in the major problem were: 
1. To obtain information about the work experiences of 
the graduates in the field of business since receiving 
their masters degree 
2. To determine the teaching, administrative, and super-
visory positions held by the graduates since receiving 
their masters degree 
). To determine the effectiveness in teaching situations 
of the prG>fessional education courses taken by the graduates 
4. To determine the value of certain topics of instruction 
included in specific methods of teaching courses studied by 
the graduates 
5. To obtain the graduates reconunendations for the improve-
ment or modification of the masters program in business 
education in the future 
6. To make recommendations for the use of the findings of 
this study in revising the masters program in business 
education 
Justification of the Problem 
Up to the time of this study no formal survey had been made 
of the graduates of the masters program in business education at 
Boston University. Since the purpose of the masters program in 
business education is to improve the educational background and 
performance of the teachers and prospective teachers in this field, 
its content should be subjected to periodic evaluation in the light 
of the professional achievement of the graduates. 
The findings of this study should indicate curriculum revisions 
that should be made so that future graduates of the masters program 
in business education will be better prepared to meet the ever-chang-
ing needs of their profession. 
Delimitation of the Problem 
This study was limited to the graduates of the masters 
program in business education at Boston University. Since the 
year]3 graduates of the masters program are about 50 in number, 
the scope of the study was extended to cover the graduates from 
1950 through 1954. 
Organization of Chapters 
The first chapter of this study contains the statement and 
nature of the problem considered. A survey of related literature 
is presented in Chapter II. The methods and procedures used in 
conducting the study are included in Chapter III. The fourth 
chapter contains an an~sis and interpretation of the data. 
Chapter V includes the summar,y, conclusions, and reco~~endations based 
on the findings of the data obtained. 
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CHAPI'ER II 
REVIEW OF RELATED RESEARCH 
A review of recent studies similar to the one under inves-
tigation is presented in this chapter. These studies include three 
follow-up studies of the business education graduates of teacher-
training in.titutions, and a comparison of curricula of teacher-
training colleges and liberal arts colleges. 
Doughertyl made a follow-up stu~ of 181 graduates of the 
Teachers College of Connecticut for the years 1936-1949. Of the 
96 who replied, only six indicated that they had left the field of 
teaching because they were not satisfied. The rest had remained 
in the field of teaching and were making satisfactory progress. 
His findings showed that typing was the course most frequently 
taught, followed in decreasing order by bookkeeping, shorthand, 
business mathematics, juni or business training, office practice, 
economic geograpey, law, and retailing. k comparis::>n of the 
subjects taught with the graduate fields of specialization showed that 
the graduates taught not only in their fields of undergraduate 
specialization but were also qualified to teach in many other areas. 
The grade level most .frequently taught was the llth, .followed 
lDougherty, Joseph P., A Stu~ of the Effectiveness of the . 
1936-1949 Business Teacher Eaumron"""UuFricUlum at Teachers UOD.ege 
of Connecticut, With :rmp!J.catJ.ons lor CurrJ.cUlum!reV1s10n, Masters 
TliesJ.s, Boston lJhi"m'rSJ..ty, 1950 -
by the 12th and lOth, respectively. A few of the graduates had 
taught on the elementary and college levels. 
Twelve of the graduates had held administrative or supervisory 
positions and ten of this number obtained such jobs without the 
benefit of a masters · degree. Many of the graduates,. however, were 
making an effort toward growth in service as indicated by 38 who 
had done graduate .:>rk since graduation from Teachers College of 
Connecticut. 
Duprasl surveyed 237 graduates of the State Teachers College 
at Salem, Massachusetts, to determine the effectiveness of their 
college training in preparing them for teaching duties. Thirty-
nine of the graduates did not enter the teaching profession. Of 
the remaining 198 who entered the teaching profession, 163 held 
positions in Massachusetts. 
The graduates had taught on every grade le:Vel from elementary 
through college. The subjects taught in decreasing order of 
frequency were typewriting, shorthand, bookkeeping, junior business 
training, business · arithmetic, geography',. office machines, English, 
business law, and economics. 
One hundred and twenty-five of the respondents were satisfied 
with their present positions, but the majority were interested in 
positions in larger s.ystems, positions nearer home, and positions 
lnupras, Andrew P., A Follow-up ~tud;y' of the 1940-1950 Business 
Education Graduates 2f the State Teac ers cOilege at Salem, Massachu-
setts, Masters Thesis, Boston University, 1950 
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with larger salaries. 
Graduate work was done b.1 the respondents at 31 colleges and 
universities. The institution most frequently attended was Boston 
University and the field most frequently pursued was business education. 
The graduates considered the majority of courses studied at 
the State Teachers College at Salem useful. Courses entitled prin-
ciples of minor logic, histor.y and philosop~ of education, and 
advanced lettering and engrossing were reported as not useful b,y a 
fairly large number of graduates. 
The study revealed that the graduates thought that most of the 
topics covered in the methods courses should receive more instruction. 
They felt that less instruction should be given in the use of the 
lecture in the bookkeeping, Gregg shorthand, type"WTiting, and hand-
writing methods courses. 
One hundred and forty-one of the graduates replied that the 
best methods of giving training for extra-curricular activities were 
through active participation in these activities while in college. 
Eighty-six preferred giving training for extra-curricular activities 
through specific methods courses and 50 graduates preferred giving 
the training as a part of some already established general methods 
course. 
The improvement most frequently suggested for the program of the 
Alumni Association was that it publish a monthly magazine. 
In 1950.Chiavoli1 conducted a survey to determine the effec-
tiveness of the business education curriculum at Rider College for 
the years 1942 through 1949. Of the 92 graduates who responded to 
the questionnaire, 47 had completed some graduate study, and 20 of 
these had :received their masters degree. The institution most 
frequent]¥ mentioned as the source of graduate work was Columbia 
University, followed by Rutgers University. 
Fifteen of the 92 graduates indicated that they had held super-
visory positions in school systems. Seven of these were heads of 
departments. 
Seventy of the respondents had held positions related to the 
field of business with secretary and sales clerk being mentioned 
most often. 
An ana]¥sis of the methods courses offered at Rider College 
indicated that the respondents felt that of the topics covered in 
those courses, greater emphasis should be placed upon the use of 
audio-visual aids, and the adjustment of instruction to individual 
differences. 
The respondents indicated that they felt typewriting was the 
most useful course of study offered, followed by bookkeeping, business 
English, and shorthand and transcription. • The subjects they indicated 
as not useful were history of education, introduction to teaching, 
and principles of secondary education. 
1chiavoli, Jo;hn F., ! Study to Determine the Effectiveness of 
The Business Education Curriculum of Rider College for the Years 
1942 through 1949, N~sters Thesis:-Boston University, 1950 
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The course most often mentioned as needing strengthening was 
vocational guidance. This was followed by the business arithmetic., 
and office machines courses. 
Of the 138 requests proposing that one or more courses be dis-
continued., 52.1 per cent were for the discontinuing of some of the 
professional courses. 
Sixty-six of the graduates felt that specific preparation was 
needed for the direction of extra-curricular activities and the 
• 
majority of these favored courses devoted to specific activities. 
Rowel conducted a stuqy of the offerings in business teacher 
education in 26 selected liberal arts colleges and 28 selected state 
teachers colleges, the purpose of which was to determine the common 
practices and existing course sequence patterns. 
The stuqy revealed that some colleges• administrations believed 
so strongly in the importance and relationships of English to 
business education that a dual major was required. 
Rowe also found that business background courses as a general 
practice occupied second place in the curriculum, surpassed only b,y 
general education. 
Methods courses, both general and specific, were offered by 
near:cy all the institutions, with as many as four special methods 
courses offered in the teaching of business subjects. 
lRowe, John L., Business Teacher Education in 28 Selected State 
Teachers Colleges and 26 Liberal Arts Colleges, National Association 
of Business Teacher Institutions, Bulletin No. 43, December, 1947, 
P• 2-32 
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These studies show that a mailed questionnaire can serve as an 
effective means of gathering information for purposes of a follow-up 
study of graduates of teacher-training institutions. The studies 
indicate that there is a need for constant curriculum revision, and 
that the -graduates of the institutions can supp~ some of the infor-
mation necessar.y before revisions can be undertaken. 
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CHAPI'ER III 
PROCEDURES 
The methods of procedure followed in completing the study are 
presented in this chapter. 
l.. The names and addresses of the people included in the 
s~ were obtained from the records of the Department of Business 
Teacher Training of Boston University. 
2 • A questionnaire was constructed and presented to the follow-
ing for criticisms and suggestions: 
a. A, selected group of students and graduates of 
the school of education. 
b. A seminar group in business educaticm at 
Boston University School of Education. 
c. A group of faculty members at Boston University. 
3. The questionnaire was revised and the suggestions presented 
by the people in the groups named above were incorporated into the 
revised instrument. 
4. Tbe final questionnaire was constructed and mailed to all 
business education graduates whose addresses were available. Those 
who graduated from 1950 through 1954 were included in this stud;y. 
5. Follow-up postal cards were sent to those graduates who had 
not repld.ed within thirty days. 
6. The data from the responses were tabulated and anazyzed. 
7. The summary of findings and recommendations were written, 
based upon the results of the stuey. 
CHAPI'ER IV 
ANALYSIS AND INTERPR.El'ATION OF THE DATA 
The problem of this study was to make a survey of the business 
education graduates who received the master of education degree at 
Boston University during the years 1950-ll954 to determine the effec-
tiveness of the teacher training given, to determine the progress 
made qy the graduates in their various teaching careers, and to 
determine the graduates• evaluation of the program of studies offered 
at the Boston University School of Education. Such a stu~ necessar~ 
has implications for curriculum revision. 
Personal Data 
A. total of 209 survey questionnaires were mailed to the graduates 
and 135 replies$ or 64.5 per cent of the total sent, were distributed 
among the classes as shown in Table I. 
TABIE I 
NUMBER AND PER CENT OF RESPONSES 
Number Number Per Cent Per Cent 
Class Mailed Returned ot Total of Glass 
1950 45 25 11.9 55.6 
1951 45 25 11.9 55.6 
1952 26 22 10.5 84.7 
195.3: 48 29 13.9 60.4 
1954 45 34 16 • .3 75.6 
Total 209 135 64.5 
Table II shows that the respondents were located in 15 states 
and Alaska. The largest number, 93, or 68.9 per cent of the respon-
dents, were located in Massachusetts. Nine of the respondents were 
located :iJl Goimecticut, seven in New Hampshire, six in Maine, four in 
New York and Rhode Island, and two each in Virginia and California. 
12 
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TABLE II 
GEOGRAPHICAL DISTRIBUTION OF RESPONDENI'S 
Per Cent 
Location Number of Total 
Massachusetts 93 68.9 
Connecticut 9 6.7 
New Hampshire 7 5.2 
Maine 6 4.4 
New York 4 3.0 
Rhode Island 4 3.0 
Vermon;t 2 1.5 
Virginia. 2 · 1.5 
Ca.J.ifornia 1 0.1 
Florida l 0.7 
Iowa l 0.7 
Kentucky 1 0.7 
North Carolina l 0.7 
South Carolina 1 0.7 
Texas 1 0.7 
Alaska 1 0.7 
Total 135 99.8 
The graduates were asked to indicate 'Whether they had served in 
the Armed Forces since graduati<>n from Boston University and, if 
they had, to give a brief description Gf their duties while in the 
service. This question was included in the questionnaire to see i£ 
any relationship existed between the respondents• studies in business 
or education and their job assignments 'While in the Armed Forces. 
Of the 135 respondents, onzy seven indicated that they had served 
in the Arn:ed Forces. The duties of all seven were related to the field 
of business. Although all of the graduates who responded to this 
question performed duties related to the field of business, it was 
felt that the number responding was too small to warrant drawing 
a:rry conclusions. 
Educational Data 
The area of the questionnaire concerning educational data was 
included to obtain an indication of the education obtained by the 
graduates after they had received their masters · degree. The grad-
uates were also asked to indicate whether or not they had had arv 
difficulty transferring Boston University credits to other univer-
sities or colleges. 
As shown in Table III, the graduates attended a total of 22 
universities or colleges after receiving the masters degree. 
Boston University was the institution most frequently attended, 
followed by Harvard, University of Connecticut, Boston College, and 
Columbia. 
Table IV shows the number of semester hours of work completed 
by the respondents since receiving their masters ' degree from Boston 
University. Two of these had received their Doctor's degree in the 
field of Education. The majority of those responding had completed 
between one and six seme·ster hours of credit, and three graduates 
had taken courses for which no credit was offered. 
TABLE III 
UNIVERSrriES OR COLLEGES ATTENDED BY RESPOJIJ"DENTS 
Institution 
Boston University 
Harvard University 
University of Connecticut 
Boston College 
Columbia University 
Bentley School of Accounting 
Boston Adult Education Center 
Bridgewater State _Teachers College 
Comptometer School 
Clark University 
General Electric Institute 
Lowell Teachers College 
University of Maine 
Michigan State College 
National Sales Training Institute 
University of Rhode Island 
Orange City Community College 
Trinity University 
Tufts College 
School of Modern Languages 
Springfield College 
Winslow Secretarial School 
Total Institutions 
Number of 
Graduates 
27 
6 
3 
2 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
1 
22 
15 
TABLE IV 
SEMESTER HOURS OF CREDIT CO:MPLETED BY RESPONDENTS SINCE 
RECEIVD-JG THEIR MASTERS DEGREE FROM BOSTON UNIVERSITY 
Number of 
Semester Hours Respondents 
1 to 3 hours 14 
4 to 6 hours 17 
7 to 9 hours 6 
10 to 12 hours 4 
Over 13 hours (no degree) 5 
Doctors Degree 2 
No Credit Courses 3 
Total 51 
Table V shows the fields of study pursued by the graduates 
since receiving their masters degree. Fif't:.een of the respondents 
pursued the field of business education, followed by business adm.in-
istration, 10 respondents; and general education, 10 respondents. 
Of the seven respondents who had attempted to transfer credit 
given for courses taken at Boston University to other institutions 
or colleges, none reported experiencing aqy difficulty in making 
the transfer. 
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TABLE V 
FIELDS OF STUDY PURSUED BY RESPONDENTS SINCE 
RECEIVING THEIR MASTERS DEGREE FROM BOSTON UNIVERSTIY 
Field of Study 
Business Education 
Business Administration 
General Education 
School Administration 
Social Studies 
Guidance 
F:ine Arts 
Occupational Experience 
Number 
15 
10 
10 
5 
4 
3 
2 
The graduates were asked to give information concerning their 
work experience since graduation. Questions concerning their exper-
ience in business positions, teaching positions, and s~ol adminis-
tration positions were included :in the questionnaire. 
A total of 62 positions other than school teaching, supervision, 
or administration positions were obtained by the respondents since 
they received their masters degree from Boston University. Of the 
62 positions, 49, or 79.0 per cent, were related to the field of 
business. The types of positions and lengths of time held are shown 
in Table VI. 
Sixteen of the graduates had held bookkeep:ing or accounting 
positions, and secretarial positions were second in frequency of 
mention with 12 people reporting. Following these two in f'requency 
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TABLE VI 
POSTIIONS HELD BY RESPONDENI'S IN FIELDS arHER 
THAN EDUGAT ION SINCE RECEIVING THEIR MASTERS DEGREE 
Length of Time Position Was Held 
Type of Work Part Time I 0-1 yrs. I 1-2 yrs. 1 over 2 yrs. 
Bookkeeping and 
Accounting 12 2 2 
Secretarial 9 3 
Sales 7 1 1 
Managerial 4 3 
-
Clerical 4 2 
Miscl Labor 4 1 
Camp Counselor 1 3 
Social Worker 1 1 
Writer (free lance) 1 
Total 41 16 3 2 
l.B 
Total 
16 
12 
9 
7 
6 
5 
4 
2 
1 
62: 
of mention wer.e Sales P<)sitions, nine; managerial positions, seven;· 
clerical positions, six; and miscellaneous labor, five. Miscellaneous 
labor included such jobs as carpenter, construction worker, waiter, 
and gardener. 
Those graduates who had not taught or held school supervisory 
or administrative positions since receiving their masters degree 
were asked to indicate their reasons for leaving the field of educa-
tion and to omit the remainder of the questionnaire. This was done 
so that the evaluation of courses taken at Boston University would be 
TABlE VII 
REASONS GIVEN BY RESPONDENTS 
FOR LEAVING THE FIELD OF EDUCATION 
Reasons for Leaving the Field Number 
Salary too Low 1 
Marriage Responsibilities 3 
No Job in Desired Location 2 
Lack of Interest in Teaching 1 
Time Spent on Discipline Problems 1 
Total 14 
Per Cent o£ 
Total (13.5) 
0.52: 
0.22 
0.~5 
0.08 
0~08 
10.40 
made only by those who had had a background of teaching experience 
since receiving their masters degree and would thus be able to give 
a more valid evaluation of the curriculum. 
19 
Table VII shows that 14 of the respondents, 10.4 per cent of the 
total, had left the field o£ education. Seven of these reported low 
salary as the reason for their leaving the field. Three left the 
field of education because of marriage responsibilities, two because 
no job was available in the location they desired, one lost interest in 
teaching, and one left because of the amount of time spent on discipline 
problems. 
Collectively, the graduates who responded to the survey had 
taught on ever.y level from elementary school through college as sholm 
in Table VIII. The largest number of teaching positions on a:rry one 
TABLE VIII 
GRADE LEVEL OF TEACHING EXPERIENCE OF 
RESPONDENTS SINCE GRADUATION FROM BOSTON UNIVERSITY 
Grade Level Number 
Elementary School 1 
Junior High School 3 
Senior High School 88 
Junior College 1 
College 19 
Adult Education 5 
Total Posl.tions 123 
level reported, 88, were on the senior high school level. Following 
this in order of frequency of mention were positions on the college 
level, 19; junior college level, seven; adult education courses, 
five; junior high school level, three; and elementary school level, 
one; 
Table IX shows the geographic locations of teaching positions 
held by the respondents since graduation. Massachusetts was the 
20 
most frequently mentioned state with 69 reporting, followed by' Connec-
ticut with 14, Maine with seven, Nevr Hampshire and New York with five 
each, and Rhoda Island and Vermont with three each. 
• 
TABLE IX 
GEOGRAPHIC WCATIONS OF TEACHING POS::rriONS HELD 
BY RESPONDENTS SINCE RECEIVING THEIR MASTERS DEGREE 
Number of 
State Positions 
llassachusetts 69 
Connecticut 14 
Maine 7 
New Hampshire 5 
New York 5 
Rhode Island 3 
Vermont 3 
Pennsylvania 2 
Michigan l 
Iowa 1 
New Jersey 1 
North Carolina l 
South Carolina 1 
Tennessee 1 
Virginia 1 
The respondents had taught a total of 42 subjects, as shown in 
Table X. Of the 42 subjects taught, 32, or 76.3 per cent, were re-
lated to the field of business. The subjects most frequentq taught 
21 
were typewriting I, reported by 72 respondents; bookkeeping I, reported 
by 53 respondents; shorthand I, reported by 41 respondents; junior 
business training, reported by 38 respondents; and typewriting II, 
reported by 38 respondents. Business mathematics, shorthand II, 
of'fioe practice, and bookkeeping II followed these in frequency of 
mention. 
TABLE X 
SUBJECTS TAUGHT BY RESPONDENTS IN ORDER OF FREQUENCY OF MENTION 
Subject Taught 
TypeWriting I 
Bookkeeping I 
Shorthand I 
Junior Business Training 
Typewriting II 
Business Mathematics 
Shorthand II 
Office Practice 
Bookkeeping II 
Business Law 
Transcription 
Business Machines 
Sales 
COmmercial Geography 
Economics 
Consumer Economics 
English 
Secretarial Practice 
Business English 
General Mathematics 
Distributive Education 
Merchandising 
Business Administration 
Clerical Practice 
Penmanship 
History 
Business Organization and Management 
Filing 
Record Keeping 
Advertising 
Civics 
Geograpb;r 
Frequency of Mention 
72 
53 
41 
48 
.38 
27 
23 
21 
2:1 
lT 
14 
l3 
10 
9 
9 
8 
8 
7 
7 
6 
6 
4 
4 
4 
3 
3 
3 
2 
2 
2 
2 
2 
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Subject Taught 
Guidance 
Textiles 
Driver Education 
Religion 
Social Science 
TABLE X Continued 
Business Communications 
Foreign Language 
Geometry 
Transportation 
Marketing 
Frequency of Mention 
2 
1 
1 
1 
1 
1 
1 
1 
1 
1 
The subject areas most frequent~ taught were typewriting, 
reported by 110 respondents; bookkeeping, reported by 74 respondents; 
and shorthand, reported by" 64 respondents. 
The respondents taught the following subjects outside of the 
field of business; English, general mathematics, history, civics, 
geograp~, driver education, religion, social science, foreign 
language, and geometry. 
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TABLE XI 
SCHOOL SUPERVISORY OR ADMINISTRATIVE POSITIONS 
HELD BY RESPONDENrS SINCE RECEIVING THEIR MASTERS . DEGREE 
Positions 
Head of Business Education Department 
Assistant Department Head 
Assistant to Superintendent 
Assistant Principal 
Registrar (college) 
Admissions Counselor (college) 
Treasurer (college) 
Director of Evening Division (college) 
Total Positions 
Number 
lO 
1 
1 
1 
1 
1 
1 
l 
17 
Seventeen of the respondents indicated that they had held school 
supervisory or administrative positions since receiving their masters 
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degree from Boston University. As shown in Table XI, the position 
most often held was that of head of the business education department. 
The graduates were asked to indicate whether or not they were 
satisfied with their present positions. Of the 112 who responded, 
89 indicated that they were satisfied, and 23 indicated that they 
were not satisfied with their positions. 
Because of the variety of expression and the range of answers 
given, the reasons for satisfaction or dissatisfaction did not lend 
themselves to tabulation .. Of those who were satisfied, eight indicated 
that they had good working conditions, six stated that the pay was good, 
four thought that the school administration was good. Three enjoyed 
teaching at the grade level for which they were employed. Also 
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mentioned as reasons for satisfaction with their positions were convenience, 
freedom of teaching methods, a liking for the children, and a feeling that 
they were doing worth-while work. 
Of the 23 respondents who indicated that they were not s atisfied 
with their present positions, 17 stated that low salary was the reason 
for their dissatisfaction. Also mentioned as reasons for not being satis-
fied with their positions were a dislike of the city or town in which they 
were employed, a dislike of the subjects taught, a feeling that the position 
was not challenging, and a disagreement with school policies. 
As shown in Table XII, the majority of the respondents received a 
salary of less than $2500 on their first teaching position. Their present 
saJ.aries ranged from $2500 to over $5000. 
Sixty-three of the respondents indicated that the salary they received 
on their first position was less than $2500. Eleven of the respondents 
reported that they were receiving salaries in excess of $5000 on their 
present teaching positions and 46 of the respondents reported salaries of 
over ~4000 on their present positions. 
The arithmetical means of the respondents' salaries were impossible 
to obtain because exact salaries were not reported in the lower incomes 
for the first position salaries, and in the higher incomes fot the present 
position salaries. They were reported as "less than $2500" or "more than 
$50001'. 
TABLE XII 
SALARIES RECEIVED ON FIRST AND PRESENT TEACHING POSITIONS 
AS REPORTED BY 115 RESPONDENTS 
Number of· Respondents 
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Salaries Received First Position Present Position 
Under $2500 63 
$2501-$2750 29 2: 
$2751-$3000 12 4 
$3001-$3250 5 10 
$3251-$3500 4 11 
$3501-$3750 2 li4 
$3751-$4000 18 
$4001-$4250 12 
$4251-$4500 9 
$4501-$4750 ... 5 
$4 751-;)5000 9 
OVer ~?5000 11 
There was some variety in the pay ·increment given to teachers 
who had obtained their masters degree as indicated b,y Tab1e ·XIII. 
Of the 98 graduates who answered this question, 50 respondents, or 
51.0 per cent, indicated that the increment given in their school 
systems was between $101 and $200. The increments given ranged .from 
none to $500. 
TABLE XIII 
PAY INCREME1'1r GIVEN FOR RECEIPr OF 
MASTERS DEGREE AS REPORI'ED BY 98 RESPONDENl'S 
Amount of Increment Number 
None Given 13 
$000-$100 14 
$101-$200 50 
$201-$300 16 
$301-$400 3 
$401-$500 2 
Total Respondents 98 
The graduates were asked to indicate their initial source o! in-
!ormat~on concerning their :first and their present teaching positions. 
As shown in Table XIV, the largest number o! graduates, 36, :first 
heard of the positions through friends or relatives. Thirty-five 
first heard of the position through a letter of application, 28 
through the Boston University Placement Service, 25 through a pri-
vate teachers employment agency, 21 through a faculty member, and 
16 through the state department o! education. A total of 114 re-
spondents indicated how they :first heard o! their present positions, 
while 85 indicated how they first heard o! their present position. 
This dif ference is accounted for b,y the fact that for many of the 
graduates, the first and present positions were 'tm same position. 
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TABLE XIV 
INn' IAL SOURCE OF INFORMATION REGARDING 
RESPONDENTS' FIRST AND PRESEI'IT TEACHllm POSITIONS 
First Present 
2:8 
Total 
Source of Information Position Position Respondents 
Friends or Relatives 22 l4 36 
Letter of Application 11 24 35 
Boston University Placement Service 20 a 28 
Private Teachers Employment Agenqy 17 8 25 
Faculty Member 9 13 21 
State Department of Education ll 5 16 
Other College Placement Services 5 1 6 
Newspaper Advertisement 2 2 4 
Competitive Examjnations 2 2 4 
Through Student Teaching 2 1 3 
Contacted b.Y Principal 3 3 
Through Substitute Teaching 2 1 3 
Assigned to Position 2 1 3 
U. S. Employment Office 1 1 
Telephone Inquir,y 1 1 
Curriculum Data 
The graduates were asked to evaluate the business education 
curriculum under which they studied at Boston University. On4'" those 
replies from respondents who had been employed in school position$ 
since the date of their graduation were used in the tabulations. This 
delimitation was established since it was felt that the curriculum 
should be evaluated with respect to its applicability to the actual 
situations and experiences encountered in teaching or in school super-
visor,r and administrative positions. 
It should be noted at this point that at the time of the 
survey, the program of studies leading to the masters degree at 
Boston University did not consist of a set program of studies, but 
rather was planned to meet the individual needs of each candidate. 
As stated in the Boston University School of Education Bulletin1 : 
Experienced teachers who come to the School to 
increase their professional competence receive in-
dividual guidance in regard to programs of graduate 
study. Through conference with faculty members, 
the professional interests and potentialities of 
the student are considered and a tentative program 
of study is outlined. The programs of study differ 
according to the academic and professional prepara-
tion of the graduate student and the t.ype of posi-
tion which he seeks. 
29 
The Boston University graduate program in the area of business 
education was designed to serve the needs of those preparing for 
the following positions of leadership: 
a. Master teacher of business subjects on the secondar.y 
school level. 
b. Supervisor, director, or head of department d business 
education. 
c. Instructor in teacher-training institutions, colleges, 
or universities. 
Since the candidates do not have identical backgrounds of 
academic and professional preparation, and since they ~ desire 
to prepare for varied positions of leadership in their respective 
1Boston University, Scoool of Education, Catalogue Issue, 
1954-1955, p. 41 
£ields, the program of studies available £or candidates £or the 
masters · degree must of necessity cover a wide range of courses. 
A candidate £or the master of education degree m;q, £or example, 
take courses in methods of teaching or improvement of instruction 
in business subjects, courses in supervision and administration of 
business education, content courses in business subjects, profes-
sional background courses as related to the £ields of business 
education, or background courses as related to education in general. 
The graduates were asked to evaluate the professional business 
education courses taken at Boston University with respect to the 
degree of usefulness of those courses to them. As shown in Table XV, 
108 respondents, or 94.0 per cent of the total, felt that the course 
entitled curriculum construction in business education was of the 
most value to them. This was followed by the courses entitled con-
sumer business education with 54, or 93.2 per cent, indicating it 
as being o£ use to them. The courses entitled seminar in business 
education and tests and measurements were each indicated as being 
useful qy 92.7 per cent of th0se reporting. Other professional 
education courses selected as being of use to the graduates were, 
in decreasing order of frequency of mention, principles of business 
education, theories and practices in business education, and adminis-
tration and supervision in business education. 
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In no case did the number of respondents report:ing a course as not 
useful exceed the number reporting it as useful or very useful. This 
would indicate that the professional courses offered b,y the business 
education department of Boston University contain subject matter of 
sufficient value to warrant their inclusion in the curriculum. 
Rank 
1 
2 
3.5 
3.5 
5 
6 
7 
TABLE XV 
OPINIONS OF RESPONDENTS WITH RESPECT TO USEFULNESS OF THE 
BUSINESS EDUCATION BACKGROUND COURSES STUDIED AT BOSTON UNIVERSITY 
Total of 
Very Not Very Useful and Useful 
Subject Useful Useful Useful Number I Per Gent 
Curriculum Construction in Bus. Ed. 43 65 7 108 94.0 
Consumer Business Education 21 33 4 54 93.2 
Tests and Measurements 44 51 8 101- 92.7 
Seminar in Business Educatios 43 59 a 102 92.7 
Principles of Business Education 21 60 11 81 88.1 
Theories and Practices in Bus. Ed. 23 64 13 87 87.0 
Administration and Supervision in Bus. Ed. 23 37 10 6o 85.1 
Total 
Respondents 
l15 
58 
109 
llO 
93 
100 
70 
The graduates were also asked to give their recommendations as 
to whether the courses the.y selected as being useful should be 
strengthened, remain the same, or be discontinued. This question 
was asked so that a measure of potential usefulness could be ascer-
tained for each of the professional business education courses of fered. 
As shown in Table XVI, 36 of the respondents, or 37.1 per cent, 
recommended that the courses entitled curriculum construction in 
business education which ranked first in usefulness, be strengthened. 
Sixty of the respondents, or 61.8 per cent, recommended that it 
remain as ·is. Nineteen, or 36.6 per cent, of the respondents recom-
mended that the course entitled consumer business education be 
strengthened and 32, or 61.6 per cent, recommended that it remain 
the same. The course entitled tests and measurements received 30.1 
per cent of the respondentst recommendations that it be strengthened 
and 67.8 per cent of their recommendations that it remain the same. 
The course entitled seminar in business education received 27.4 
per cent of the graduates recommendations that it be strengthened, 
and 69.5 per cent of their recommendations that it remain the same. 
The course which the highest per cent of the respondents felt should 
be strengthened was theories and practices in business education with 
38.9 per cent reporting. 
In no case did the number recommending that any course be dis-
continued exceed the number recommending that it be strengthened or 
remain the same. This was an indication that each of the courses 
evaluated had a h~gh potential of usefulness to teachers or school 
supervisors and administrators. 
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TABLE XVI 
RECOMMENDATIONS OF RESPONDENTS WITH RESPECT TO 
STRENGI'HENING OF PROFESSIONAL EDUCATION COURSES AT BOSTON UNIVERSITY 
Should be Should Remain 
Total Strengthened the Same 
Subject Respondents Number I Per Cent Number I Per Cent 
Curriculum Construction in Bus. Ed. 97 36 37.1 60 61.8 
Consumer Business Education 52 19 36.6 32 61.6 
Tests and Measurements 93 28 30.1 63 67.8 
Seminar in Business Education 95 26 27.4 66 69.5 
Principles of Business Education 80 27 33.7 48 60.0 
Theories and Practices in Bus. Ed. 90 35 38.9 50 55.5 
Administration and Supervision in Bus Ed. 59 18 30.5 41 69.5 
Should be 
Discontinued 
Number I Per Cent 
1 1.3 
1 1.9 
2 2.1 
3 3.2 
5 6.3 
5 5.6 
\ . 
TABLE XVII 
METHODS OF TEACHING OR DlPROVEMENI' OF INSTRUCTION COURSES 
OF MOST VALUE AS REPORrED BY 97 RESPONDENTS 
Course Number 
Improvenent of Instruction in Typewriting 31 
Methods of Teaching Bookkeeping 23 
Methods of Teaching Typewriting, Shorthand, and Transcription 10 
Improvement of Instruction in Junior Business Training 9 
Improvement of Instruction in Social Business Subjects 8 
Improvement of Instruction in Shorthand 7 
Improvement of Instruction in Office Machines 4 
Improvement of Instruction in Transcription 3 
Methods of Teaching Basic Business Subjects 2 
Total 97 
In addition to the general professional courses offered b,y the 
Business Education Department of Boston University, maqy specific 
professional courses in methods of teaching and improvement of 
instruction in business subjects were offered. Since it was felt 
that many of the graduates would not have had an opportunity to 
teach all of the specialized areas offered, the,y were asked to in-
dicate the methods of teaching or improvement of instruction course 
which they felt had been of most value to them. The graduates were 
then asked to evaluate that course as to the adequacy of instruction 
offered in certain topics or areas covered in the course. 
Table XVII shows the methods of teaching or improvement of 
instruction courses selected by the respondents as being of most 
value to them. The course entitled improvement of instruction in 
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typewriting was selected b,y 31 respondents as being of most value to 
them. This was followed b,y methods of teaching bookkeeping, 23 re-
spondents; methods of teaching shorthand, typewriting, and transcrip- · 
tion, 10 respondents; improvement of instruction in junior business 
training, nine respondents; improvement of instruction in the social-
business subjects, eight respondents; improvement of instruction in 
shorthand, seven respondents; improvement of instruction in office 
machines, four respondents; improvement of instruction in transcrip-
tion, three respondents; and methods of teaching basic business 
subjects, two respondents. 
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A comparison of this information with the information found in 
Table X shows that a fair~ high correlation exists between the subjects 
taught b,y the respondents and the courses they felt were of value to 
them. 
The graduates were asked to evaluate the adequac.y of instruction 
offered in the methods of teaching or improvement of instruction course 
which they selected as being of most value to them. Table XVIII 
shows that of the 31 respondents who selected the course entitled im-
provement of instruction in typewriting, 21 of the respondents felt 
that the area of remedial teaching should receive more instruction. 
Ten of the respondents felt that adequate instruction was offered in 
the area of remedial teaching for this subject. 
More instruction should be given to the use of audio-visual aids 
according to 17 of the respondents, or 55 per cent of those rep~ing. 
Thirteen of the respondents felt that adequate instruction was offered 
in this area. 
TABLE XVIII 
RESPONSES OF 31 GRADUATES CONCERNING ADEQUACY 
OF INSTRUCTION OFFERED IN AREAS OR TOPICS COVERED 
IN THE IMPROVEMENT OF INSTRUCTION IN TYPEWRITING COURSE 
Number Reporting 
Topics or Areas Covered 
. More J Ad.equat.el Less 
Instr. As Is . Instr. 
Remedial Teaching Prodecures 21 10 
Audio-visual Aids Available_ 17 13 1 
Provision for Individual Differences 16 15 
Supplementary Course Materials 13 17 1 
Motivation Devices 13 18 
Use of the Lesson Plan 12 18 1 
Use of the Unit Plan 12 17 2 
The Art of Questioning 11 18 2 
Use of Class Projects 9 2.0 2 
Management of the Classroom 9 22 
Use of the Blackboard 9 22 · 
Use of Class Recitation 6 22 3 
Use of Teacher Lectures 2 27 2 
Construction of Teacher-Pupil Goals 2 27 2 
Sixteen of the respondents, or 51.5 per cent, felt that more 
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instruction should be given in the area of individual differences. 
The remainder of the respondents, 15, felt that the instruction given 
in this area was adequate. 
In each of the remaining areas of the subject, over 50 per cent 
of the 31 respondents felt that the instruction offered was adequate. 
Seventeen of the respondents felt that adequate instruction was o£fered 
in the area of supplementar,y course materials; 18 felt that adequate 
instruction was offered in the area of motivation devices, use of the 
lesson plan, and the art of questioning_.. Seventeen felt that adequate 
instruction was offered in the use of the unit • plan; 20 felt that 
adequate instruction was offered in the use of class projects; 22 
37 
felt that adequate instruction was offered in the management of the 
classroom, and the use of the blackboard; and 26 respondents indicated 
that they felt that adequate instruction was offered in the areas of 
use of teacher lectures, and construction of teacher-pupil goals. 
The number indicating that less instruction should be given in 
any area or topic in the improvement of instruction in typewriting 
course was so small as to be negligible. 
Twenty- three respondents indicated that they felt the course 
entitled methods of teaching bookkeeping was of most value to them. 
Of the 23 respondents, 17, or 74 per cent, felt that the area of pro-
vision for individual differences should be given more instruction. 
Six of the respondents felt that adequate instruction was already 
being offered in this area. 
Sixteen of the respondents, or 69.5 per cent, felt that more 
inst~ction should be offered in the area of remedial teaching pro-
cedures, while seven of the respondents felt that the instruction offered 
in this area was adequate as given. 
More instruction was needed in the area of motivation devices 
as indicated by" 13 respondents, or 56.6 per cent. The remainder of 
the respondents, 8, felt that the instruction offered in this area was 
adequate as given. 
For each of the remaining areas or topics covered in the methods 
of teaching bookkeeping course, over 50 per cent of the respondents felt 
TABLE XIX 
RESPONSES OF 23 GRADUATES CONCERNING ADEQUACY 
OF I NSTRUCTION OFFERED IN AREAS OR TOPICS COVERED 
IN THE METHODS OF TEACHING BOOKKEEPING COURSE 
Nmnber Reporting 
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Topics or Areas Covered 
Yore I Adequate I Less 
Instr. As Is Instr. 
Provision for Individual Differences 17 6 
Remedial Teaching Procedures 16 7 
Motivation Devices 13 8 2 
Use of the BJa ckboard 10 l2 1 
Supplementar,y Course Materials 10 13 
Audio-visual Aids Available 9 14 
The Art of Questioning 9 14 
Use of Class Projects 9 14 
Use of Class Recitation 6 17 
Use of the Unit Plan 5 16 2 
Use of the Lesson Plan 2. 19 2 
Use of Teacher Lectures 2 20 1 
Management of the Classroom 2 21 
Construction of Teacher-Pupil Goals 23 
that the instruction offered was adequate, or that more instruction 
need not be given. Twelve of the respondents felt that adequate instr.uc-
tioh· . was offered in the area of use of the blackboard; 13 respondents 
felt that adequate instruction was offered in the area of supp1ementar,y 
course materials; 14 felt that adequate instruction was offered in the 
areas of audio-visual aids available, the art of questioning, and the use 
of class projects. Seventeen of the respondents felt that adequate 
instruction was offered in the area of use of class recitations; 16 felt 
that adequate i nstruction was offered in the area of the use of the 
unit plan; 19 felt t hat adequate instruction was offered in the area 
39 
TABIE XX 
RESPONSES OF llO GRADUATES CONCERNING ADEQUACY 
OF INSTRUCT ION OFFERED IN AREAS OR TOPICS COVERED IN 
THE METHODS OF TEACHING SHORTHAND, TYPEWRITING, AND TRANSCRIPTION COURSE 
Number Reporting 
Topics or Areas Covered 
More I Adequatel Less 
Instr. As Is Instr. 
Remedial Teaching Procedures 5 5 
Provision for Individual Differences 5 5 
Use of Class Recitation 3 1 
Use of the lesson Plan 2 1 1 
Audio-visual Aids Available 2 1 1 
The Art of Questioning 2 8 
Use of Class Projects 2 8 
Construction of Teacher-Pupil Goals 1 8 1 
Motivation Devices 1 8 1 
Management . of the Classroom 1 9 
Use of Teacher Lectures l 9 
Use of the Blackboard l 9 
Supplemantar,y Course Materials 1 9 
Use of the Unit Plan 10 
of the use of the lesson plan; 20 felt that adequate instruction was 
offered in the use of teacher lectures; 21 felt that adequate instruc-
tion was offered in management of the classroom; and 23 felt that ade-
quate instruction was offered in the construction of teacher-pupU goals. 
The methods of teaching or improvement of instruction course which 
ranked third in value was the course entitled methods of teaching short-
hand, typewriting, and transcriptiom. This course was selected by 10 
of the respondents, or 10.3 per cent, as the course which was of most 
value to them. 
Five of those selecting this course indicated that they felt more 
instruction was needed in the areas of remedial teaching procedures, 
and provisions for individual differences. The remaining 50 per cent 
felt that adequate instruction was offered · in these areas. 
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For each of the remaining areas or topics covered in this 'Course, 
over 50 per cent of the respondents felt that adequate instruction was 
offered. Seven of the respondents felt that adequate instruction was 
offered in the areas of use of class recitation, use of the lesson plan, 
and audio-visual aids available. Eight of the ten respondents f'elt that 
adequate instruction was offered in the areas of the art of questioning, 
the use of class projects, the construction of teacher-pupil goals, and 
motivation devices. Nine of the ten respondents felt that adequate 
instruction was off'ered in the areas of management of the classroom, use 
of teacher lectures, use of the blackboard, and supplementary course 
materials. All ten felt that enough instruction was offered in the use 
of the unit plan. 
For each of the remaining methods of teaching or improve100nt of 
instruction courses selected by the respondents as being of most value 
to them, it was felt that the number reporting was too small to warrant 
drawing any conclusioDs. Reported below are the topics or areas which 
over 50 per cenli of the respondents recommended be given more instruction. 
Of the nine respondents who selected the course entitled improve-
ment of instruction in junior business training as being of most value 
to them, six of the respondents, or 61.8 per cent, indicated that more 
instruction should be given in the areas of use of the blackboard, and 
manageroont of the classroom. Five of the respondents, or 51.6 per cent, 
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felt that more instruction should be given in the areas of remedial 
teaching procedures, provisions for individual differences, and the use 
of class projects. For each of the remaining areas or topics, over 
50 per cent of the respondents felt that the instruction was adequate 
as given. 
Eight of the respondents selected the course entitled improvement 
of instruction in social business subjects as being of most value to 
them. Five of these eight, or 62.5 per cent, felt that more instruction 
should be given in the areas of provision for individual differences, 
and use of the blackboard. For each of the remaining areas or topics, 
over 50 per cent of the respondents felt that the instruction was adequate 
as given . 
Of the seven respondents who selected the course entitled improve-
ment of instruction in shorthand as being of most value to them, four, 
or 57.1 per cent, felt that the area of provision for individual differ-
ences should be given more emphasis. For each of the remaining areas 
or topics covered, over .50 per cent of the respondents felt that the 
instruction offered was adequate. 
Of the four respondents who selected the course entitled improvement 
of instruction in office machines as being of most value to them, two, 
or 50 per cent, felt that the areas of remedial teaching procedures, 
and the use of class recitation should be given more emphasis. For each 
of the remai ning areas or topics covered, over 50 per cent of the re-
spondents felt that the instruction offered was adequate. 
Of the three respondents who selected the course entitled improvement 
of instruction in transcription as being of most value to them, 2, or 66.7 
per cent, felt that more instruction should be offered in the areas of 
remedial teaching procedures and the art of questioning. 
Two of the respondents selected the course entitled methods of 
teaching basic business subjects as being of most value to them. Both 
of these respondents felt that the areas of motivation devices and the 
use of the blackboard should receive more instruction. 
The respondents evaluated a total of nine methods of teaching or 
improvemnt of instruction courses with respect to the adequacy of 
instruction offered in 14 selected areas or topics of instruction for 
those courses. It was interesting to note that in six of the nine 
courses evaluated, over 50 per cent of the respondents felt that the 
areas of remedial teaching procedures and motiv~tion devices should be 
given more instruction. 
The graduates were asked to name the methods of teaching or improve-
ment of instruction course of least value to them and to state the 
reasons why' it had been of little vall:18 to them. Since ol'll\Y 31 of the 
respondents answered this question and their replies were spread over 
ten courses, the number selecting a.rry one course was considered too 
small to warrant drawing a.rry conclusions. It was noted, however, that 
of the 31 respondents, 18 indicated that the reason that the course 
they selected was of little value to them was that they had never had 
an opportlUlity to teach the subject matter covered in that particular 
methods of teaching or improvement of instruction course. 
The respondents were asked to . indicate a.rry course not offered at 
Boston University which they felt would have been of value to them. 
A total of 33 respondents recommended that l6 courses be added to the 
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curriculum at the School o! Education. Among those selected were 
five courses in methods o! teaching. These courses covered the areas 
o! business law, business English, business mathematics, distributive 
education, and methods of teaching in higher education. Other courses 
suggested in the field o! education were courses in remedial teaChing, 
law and legislation relating to education, handling discipline problems, 
quiz : building, methods of grading, business occupations, personality 
and character building !or business students, speech and diction !or 
dictation, and keeping school records. 
Because the 33 respondents to this question spread their replies 
over 16 suggested courses, it was felt that the number recommending 
that arw one course be added to the curriculum was too small to warrant 
drawing any conclusions. It was noted, however, that the course which 
the greatest number of respondents recommended be added to the curric-
ulum was the course in keeping school records. This course was sugges-
ted b,y six of the respondents. 
• 
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TABLE XXI 
EXTRA-cURRICULAR ACTIVITIES DIRECTED OR SPON&:>RED BY RESPONDENTS 
Activity Number 
Business Club 25 
School Newspaper 20 
Basketball Coach 16 
School Yearbook 15 
Class Advisor 14 
Dance Chaperone 8 
Softball 6 
Baseball 6 
Dramatics 6 
Football 4 
Cheerleaders 4 
School Accountant 4 
Debating Club 3 
Student Council Advisor 3 
Tennis 3 
Track 3 
Glee Club 2 
Fishing Club 1 
Rifle Club 1 
Student Funds Advisor 1 
Photograp~ Club 1 
Art Club 1 
The respondents were asked to list the extra-curricular activities 
which they had directed or sponsored. A.s shown in Table XXI, the 
activity which received the greatest number o£ replies was the business 
club with 25 replies. Following this were the school newspaper, 20 
replies; basketball coach, 16 replies; school yearbook, 15 replies; and 
class advisor, 14 replies. 
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TABLE XXII 
RESPONDENTS RECOMMENDATIONS FOR 
COURSES PREPARING THEM FOR EXTRA-CURRICULAR ACTIVrriES 
Course 
Administration of Extra-Curricular Activities 
Supervision of Extra-Curricular Activities 
Organization of Extra-Curricular Activities 
Course Combining Above Three Areas 
Should be Should not 
Offered be Offered 
30 29 
45 21. 
50 22 
9 
Table XXII shows the respondents• recommendations regarding courses 
which they felt sheuld be offered in the area of preparation for extra-
curricular activities. Fifty of the respondents felt that a course in 
organization of extra...curricular activities should be offered while 22 
felt that such a course need not be offered. Fert:r- five of the respon-
dents felt that a course in supervision of extra-curricular activities 
should be offered, and 30 felt that a course in administration of extra-
curricular activities should be offered. Nine of the respondents sug-
gested combining all three of these into one course. 
Respondents • Evaluation of the Masters Pro gram. 
The graduates were asked to give their personal recommendations 
and evaluations of the masters' program in business education offered 
at Boston University. Table XXIII shows the respondents' opinions as 
to the strengths of the program. Twenty-five felt that the program was 
TABLE XXIII 
OPINIONS OF RESPONDENTS REGARDING 
STRENGTHS OF MASTERS PROGRAM IN BUSINESS EDUCATION 
Strengths 
Broad Program 
Practical Courses 
Good Faculty 
Experienced Advisors 
New Methods Presented 
Good Class-TeaCher Relationships 
University Facilities Available 
Opportunity to Specialize 
Workshops Available 
Prestige of Boston University 
Number 
25 
17 
15 
"9 
7 
5 
3 
2 
1 
1 
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broad and covered a wide range of courses, 17 felt that the courses 
offered were practical, 15 felt that the faculty was good. other 
aspects of the masters program which the respondents felt were strengths 
were the experienced advisors, new methods presented, good class-teacher 
relationships, university facilities available, the opportunity to 
specialize, the workshops available, and the prestige of Boston University. 
Table XXIV shows those aspects of the masters program llilich the 
respondents felt were a weakness. Sixteen of the respondents felt that 
there was an overlapping in IllBlV of the methods of teaching courses. 
Eleven of the respondents felt that the program was too broad, or not 
specific enough. It should be noted, however, that six of the respon-
dents felt that the program was not broad enough., or that it was too 
specific. Ten of the respondents felt that the instructors were too 
TABLE XXIV 
OPINIONS OF RESPONDENTS WITH RESPECT TO 
WEA~~SS OF MASTERS PROGRAM IN BUSINESS EDUCATION 
Weaknesses 
Methods Courses Overlap 
Program Too Broad 
Instructors Overloaded with Work 
Too Maqr Methods, Not Enough Content Courses 
Progr~ Not Broad Enough 
Not Enough Individual Help Given 
Program Too Easy 
Instructors Lack High School Teaching Experience 
Too M~ Required Courses 
Not Enough Class Participation 
Number 
16 
11 
10 
9 
6 
5 
4 
3 
3 
3 
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overloaded with work, nine indicated that the,y thought more content and 
less methods courses were needed. 
Table XXV shows the graduates recommendations for the thesis 
requirement with respect to the masters program in business education. 
Seventy-nine of the respondents, or 67.0 per cent, felt that candidates 
for the masters degree should have the option of writing a thesis or 
taking six additional hours of work. Thirty-four of the respondents, 
or 28.8 per cent, felt that candidates for the masters degree should be 
required to write a thesis. Two of the respondents recommended that 
candidates be required to take comprehensive examinations in place of 
the thesis requirement, and three respondents recommended that candidates 
complete a research project, not necessari~ a thesis. 
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TABlE XXV 
RESPONDENTS t RECOMMENDATIONS CONCERNING 
THESIS REQUIREMENTS FOR MASTERS ' DEGREE IN BUSINESS EDUCATION 
' 
Recommendation Number 
Candidate Should Have the Option of Writing a 
Thesis or Taking Six Additional Hours of Work 79 
All Candidates Should be Required to Write a Thesis 34 
All Candidates Should be Required to Write a Research Project 3 
A.ll Candidates Should be Required to Take 
Comprehensive Examinations 2 
CHAPI'ER V 
SUMMARY OF FINDINGS AND RECOMMENDATIONS 
Based upon the analysis of the data presented in Chapter IV, a 
summary of the major findings of the survey of the graduates of the 
masters program in business education for the years 1950-1954 is 
presented in the following pages. 
1. Of the 135 graduates responding to the surve,y, 93 of the 
respondents, or 68.9 per cent, were located in Massachusetts. One 
hundred and twenty-one of the respondents, or 89.5 per cent, were 
located in New England. 
2. The respondents had studied at 22 universities or colleges 
since receiving their masters degree. Boston University was attended 
qy 27, or 46.4 per cent of the respondents. The field of business 
education was pursued b.1 30.6 per cent of the respondents and the 
fields of business administration and general education were pursued 
b.1 20.2 per cent of the respondents. 
3. The respondents had held a total of 62 positions other than 
in the field of education since receiving their masters · degree. 
Seventy-nine per oent of the positions were related to the field of 
business which indicated that the graduates were competent in the 
field of business as well as the field of education. 
4. Fourteen of the respondents, or 10.4 per cent of the total 
respondents, had left the field of education since receiving their 
masters degree. Seven of the 14 respondents reported low salary as 
their reason for leaving the field of education. 
5. Collectively, the respondents had taught on every grade level 
from elementary school through college. Eighty-eight of the positions, 
or 71.5 per cent, were on the ~gh school level and 19, or 15.4 per 
cent of the positions, were on the college level. 
6. The respondents had taught in 15 states since receiving their 
masters degrees. The largest number of positions held were in Massa-
chusetts with 69, or 60.0 per cent reporting. One hundred and one 
positions, or 87.9 per cent of the total positions, were reported in 
the New England area. 
7. The respondents had taught a total of 42 subjects in their 
various teaching careers. Thirty-two of these subjects, or 76.3 per 
cent, were related to the field of business education. The subject area 
most frequently taught was typewriting. Following this were the areas 
of bookkeeping, and shorthand. Seventy-two of the respondents, or 59.5 
per cent, had taught typewriting I; 53 of the respondents, or 43.8 per 
cent, had taught bookkeeping I; and 41 of the respondents, or 33.8 per 
cent, had taught shorthand I. The subjects of junior business training, 
and Typewriting II had been taught by 38, or 31.4 per cent, of the 
respondents. 
8. Seventeen of the responqents, or 14.0 per cent, had held school 
supervisor.y or administrative positions since receiving their masters 
degree. Ten of the respondents had served as head of the business educa-
tion department. 
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9. The respondents were, on the whole, satisfied with their 
present positions. Of the 112 who responded, 89 indicated that they 
were satisfied and 23 indicated that they were not satisfied with their 
positions. 
10. The respondents were progressing financially in their respec-
tive teaching careers as evidenced b,r the relative increase in salaries 
received on their present positions over salaries received on their 
first positions. Twenty of the respondents were receiving salaries in 
excess of $5,000 and 46 of the respondents were receiving salaries of 
over $4,000. 
ll. The p~ increment given to the re:spondents upon receiving their 
masters degree ranged from none to $500. The most frequentl.Jr reported 
increment was between $101 and $200. 
12. Thirty-six of the respondentia first heard of the teaching 
positions which they secured through friends or relatives. Thirty-five 
of the respondents heard of their positions through a letter of appli-
cation, 28 through the Boston University Placement Service, 25 through 
a private teachers employment agency, 21 through a faculty member, and 
16 through the State Department of Education. Twenty-eight respondents 
reported nine other sources of initial information regarding teaching 
positions which they secured. 
13. Ninety-four per cent of the respondents felt that the course 
entitled curriculum construction in business education was the profession-
al business education course of most value to them. Ninety-three per cent 
of the respondents selected the course entitled consumer business 
Boston Universit~ 
~chool of Eduo~t~on 
_Lib:ra.rr 
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education as the professional course of most value to them, while 92.7 
per cent selectea the course entitled seminar in business education, 
and tests and measurements as the courses of most value to them. In no 
case did the number of respondents who indicated that they thought a 
course was not useful exceed the number who though~ it was useful or 
very useful. 
14. Thirty-eight and nine tenths per cent of the respondents 
recommended that the course entitled theories and practices in business 
education be strengthened and 55.9 per cent of the respondents recom-
mended that it remain as is. Thirty-seven and one tenth per cent of 
the respondents recommended that the course entitled curriculum construc-
tion in business education be strengthened while 61.9 per cent of the 
respondents recommended that it remain as is. Thirty-six and six tenths 
per cent of the respondents recommended that the course entitled consumer 
business education be strengthened and 61.8 per cent of the respondents 
recommended that it remain as is. Thirty-three per cent of the respon-
dents recommended that the course in principles of business education 
be strengthened, .30.5 per cent of the respondents recommended that the 
course in administration and supervision in business education be 
strengthened, )0.5 per cent recommended that the course entitled tests 
and measurements be strengthened, and 2 7 .4 per cent recommended that the 
course entitled seminar in business education be strengthened. In no 
case did the number of respondents recommending that a course be discon-
tinued exceed 6 • .3 per cent. This is an indication that the respondents 
felt that the courses contain a high potential of usefulness and should 
be strengthened in content rather than be discontinued. 
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15. Ninety - seven of the respondents indicated the methods of teach-
ing or improvement of instruction courses which they felt had been of 
most value to them in their teaching careers. The course entitled im-
provement of instruction in typewriting was selected by 31 respondents; 
methods of teaching bookkeeping by 23 respondents; and methods of teaching 
typewriting, shorthand, and transcription by 10 respondents. Nine of 
the respondents selected the course entitled improvement of instruction 
in junior business training; eight selected improvement of instruction 
in social business subjects; seven selected improvement of instruction 
in shorthand. Other methods of teaching or improvement of instruction 
courses selected as being of most value to the respondents were improve-
ment of instruction in office machines, improvement of instructi on in 
transcription, and methods of teaching basic business subjects. 
16. Of the 31 respondents who selected the course entitled improve-
ment of instruction in typewriting as the course which was of most value 
to them, 21 recommended that there should be more emphasis placed upon 
remedial teaching procedures in the content of the course. Seventeen 
recommended that more instruction be offered in the area of audio-visual 
aids available, and 16 felt that more instruction was needed in provisions 
for individual differences. 
17. Of the 23 respondents who selected the course in methods of 
teaching bookkeeping as being of most value to them, 17 recommended that 
more instruction be offered in the provisions for individual differences 
area for this course. Sixteen of the 23 respondents recommended that 
the area of remedial teaching procedures receive more emphasis and 13 
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recommended that more instruction be offered in the area of motivation 
devices available for this course. 
18. Of the ten respondents who selected the course entitled methods 
of teaching shorthand, typewriting, and transcription as the methods of 
teaching course of most value to them, five respondents felt that the 
areas of remedial teaching procedures and provisions for individual.. 
differences should receive more instruction in the content of the course. 
19. The respondents evaluated nine methods of teaching or improvement 
of instruction courses with respect to adequacy of instruction offered 
in selected areas or topics of instruction covered in the course. In six 
of the nine courses evaluated, over 50 per cent of the respondents felt 
that the areas of remedial teaching procedures and motivation devices 
should receive more instruction. 
20. The extra-curricular activity directed or sponsored by the 
greatest number of respondents was the business club with 25 directing 
this activity. Other extra-curricular activities directed or sponsored 
qy the respondents were the school newspaper, 20;, basketball coaching, 
16; the school yearbook, 15; and class advisor, 14. 
21. Most of the respondents felt that the Boston University School 
of Education should offer courses which would prepare teachers for 
directing or sponsoring extra-curricular activities. Fifty of the respon-
dents recommended that a course be offered in the area of organization 
of extra-curricular activities, forty-five recommended that a course 
be offered in the area of supervision of extr~curricular activities, 
and 30 in the area of administration of extra-curricular activities. 
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22. Opinions of the respondents were mixed as to the relative 
strengths or weaknesses of the masters program in business education. 
Twenty-five felt that one of the strengths of the program was that it 
was broad and covered a wide range of subjects, while 11 of the respon-
dents felt that this was a weakness of the program. 
23. Seventy-nine of the respondents felt that candidates for the 
masters degree should have an option of writing a thesis or taking six 
additional hours of "WOrk. Thirty-four of the respondents felt that al.l 
candidates should be required to write a thesis, and three felt that 
candidates should be required to write a research project but not neces-
sarily a thesis. Two respondents recommended that candidates be required 
to take comprehepsive examinations for the masters degree in place of 
the thesis requirement. 
Recommendations for Improving the 
Masters Program in Business Education 
1. The methods of teaching and improvement of instruction courses 
in junior business training, social business subjects, shorthand, 
office machines, transcription, and basic business subjects should 
be strengthened. More emphasis should be placed upon the areas of 
remedial teaching procedures and provisions for indiVidual differ-
ences for these courses. 
2. A course covering the areas of organization, superv~s1on, and 
administration of extra-curricular activities should be offered to 
the business education students. 
3. A stu~ should be conducted to determine Why the graduates 
feel that a thesis should, or should not, be required of the can-
didates for the masters degree. 
4. Systematic follow-up studies of the graduates of the masters 
program in business education should be conducted to enable the 
university to determine the needs of its graduates, and to be able 
to adjust its curriculum accordingly. 
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Dear Graduate: 
APPENDlX A. 
BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 
332 BAY STATE ROAD 
BOSTON 115, MASSACHUSETTS 
I am conduct ing a follow-up study of the graduates who have 
received their Masters Degree in Business Education from Boston 
Universityo Yo·:.u~ evaluation of the education you obtained will 
be of great assistance in planning future changes in the curriculum 
and sub j ect matter offeredo 
Your answers to the enclosed questionnaire will appear only in 
tabulated form and all replies will be held strictly confidential. 
The questionnaire covers a wide ar ea but it has been designed so that 
it may be completed by you with a minimum of time and efforto 
This study is being conductea under the direction of Professor 
Lester Io Sluder who is interested in the problem of curriculum 
evaluation and revisione He heartily solicits your assistance and 
cooperation. Will you please complete the enclosed questionnaire and 
return it within a few days so that work may begin on the project as 
soon as possibleo · 
I wish to thank you in advance for your interest and cooperation 
in t his J3tudyo 
Sincerely yours, 
Donald Go Fowke 
Enclosures 
Survey Q.uest.ionnaire 
Self Adjressed Stamped Envelope 
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APPENDix B 
~ SURVEY QUESTIONNAIRE OF THE GRADUATES OF THE MASTERS PROGRAM 58 
IN BUSINESS EDUCATION AT BOSTON UNIVERSITY 
I. PERSONAL DATA 
1. (your name is optional) 
Mr. -
Mrse 
_Miss (last name) (first name) (middl.e initial) 
2. 
Address (home) 
3 .. When did you receive your Masters Degree? 
(month) (year) 
4 .. Have you served in the Armed ~orcas sinae graduation? 
yes. no 
If "yes"~ 
Dates : 
~~~f~r-o-m--~t-o~)-------- Branch of service 
(Major duties or brief job description} 
II EDUCATIONAL DATA 
lo Pl.ease lis t educa t ional. training you have received since 
reaei ving your Mas.ters Degree .. 
Institution from-to. -Major Piel.d - .aemester . Degre;e . or ·-
........ Hours Certificate 
~·-. 
--
...... . 
2.. Rave you. experienced any trouble in transfering Boston 
University credits to other universities. or colleges? · 
--·---·-
If "yes." specify 
-----------------------------yes no 
-2-
lii OCCUPATIONAL EXPERIENCE 
;1. ~at posit~o~s ~ ~ teaihjng or school administration have you held 
s~nce rece~~g your s ers egree? 
Part or 
from-to Type of work or position full-time 
-
-
-
2. If you have not taught or held a school administrative position since 
receiving your Masters Degree, please indicate reasons below, omit 
remainder of questionnaire, and return as soon as possible. 
1-} Salary too low __ _ 
2) Lack of interest in teaching --------------
3) No job available in desired location-------
4) Marriage responsibilities 
5) Other (specify) _______________________ _ 
3. What teaching experience have you had since receiving your Masters Degree.? 
Dates Location Grade 
from-to (cit:v. state) Sub.iects taught Level 
.. 
I' 
4. What school supervisory or administrative positions have you held since 
receiving your Masters Degree? 
Dates Location Grade 
from-to (city, state) Position held Level 
5. Are you satisfied with your present position? 
yes no 
APPENDIX B - CONTINUED 
-3-
6o Please check the salary range nearest to that which you received on your 
first and your present teaching positionso 
under 2500 27513001 3251 3501 3751 400J I 425l' 4501 4751 5001 5251 
2500 2750 3000 3250 3500 3750 4000 425C 4500 4750 5000 5250 5500 
first 
Position 
Present 
Position 
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7o What pay increment does YoVP school system give to teachers who receive their 
Masters Degree? 
(amount ) 
8o Please indicate how you learned about your first and your present teaching 
positions a 
First Present 
Position Position 
B.U. P~acement Service 
State Depto of Education 
Private Teachers Agency 
r'riends or Relatives 
Faculty member 
Newspaper Advertisement 
Letter of application 
Other ( specify't 
IV CURRICULUM EVALUATION 
l. Please check under section "A" the extent to which you value the courses you 
have taken at Boston Universityo 
2o Please check under section "B" whether you feel the course should be 
strengthened, remain the same, or discontinued a 
A B 
very not strengthea same dis-
useful usef ul useful continue 
Principles of Buso Edo 
Consumer .l:iuso Edo 
Theories and Pract ices in Buc:;. Ed 
vurriculum Construction in BusoEd 
Admino and ~upervision of USo Ed 
Tests and Measurements 
Seiill.nar ~n .l::lUSo Edo 
-4-
3. The foll owing section is an eval uation of the Mehtods of Teaching courses 
offered at Boston University. 
s) Which Improvement or Methods course do you feel has been of most value 
to you? 
(course) 
b) Will you please indicate by checking in the proper column whether you th~: 
More instruction should be given in the topics or areas covered 
Adequate instruction is given in the topics or areas covered 
Less instruction should be given in the topics ore areas covered 
in the Impr ovement or Methods course you have named above. 
TOPICS OR AREAS COVERED 
Use of the lesson plan 
More 
Instr. 
Adequate Less 
As Is Instr. 
Use of Teacher lectures 
Use of the bl~c~b~)~a~r~d~~-----------+------~--------~------~ 
Supplementary course materials 
Audio-visual aids available 
Use of cl ass recitation 
Remedial teaching procedures 
Motivation devices 
Provision for individual differences 
Management of classroom 
Construction of teacher-pupil goals 
'!he art of _Q\.l._estioning 
Use of class pro..iects 
Use of the Unit Plan 
c) Which Improvement or Methods course do you feel has been of least value 
t o you? Why has i t been of little value to you? 
(course) (reasonst 
4o Pl ease i ndi cate any courses not offered at Boston Uni versity which you 
fee l would have been of value t o you. 
Cour se Required or Optional 
I 
APPENDIX B - CONT TimED 
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5. List extra-curricular activities you have directed or sponsored. 
Sports (name of sport) ____ _ 
Business Club --~-------------­
Other Club ..lo.(.::.!nam:::::.;;:e::...)~------
Others(specify) _________ __ 
6. List the courses you feel should have been offered to prepare you for 
€xtra-curricular activities. 
Courses in : YES NO 
Administration of extra-curricular activities 
Supervision of extra-curricular activities 
Organization of extra-curricular activities 
Other (specify) 
V RECOMMENDATIONS 
1. What do you feel are the strengths or weaknesses of the Masters Program 
in Business Etlucation at Boston University? 
Strengths: ____________________________________________ _ 
Weaknesses : __________________________________________________________ __ 
2. Which of the following plans do you recommend for the Graduate Program 
in the future? 
a) All graduates should be required to write a thesis ________________ _ 
b) Graduates should have the option of writing a thesis or taking six 
additional hours of work. ________________________________________ __ 
c) Other (specify) ______________________ _ 
Thank you for your help and cooperation. Will you please return this 
questionnaire as soon as possible so that work on the project may begin 
without delayo 
Donald G. Fowke 
c/ o Prof. Lester I. Sluder 
Business Education Dept. 
School of Education 
Boston University 
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APPENDIX C 
FOLWW-UP POSTAL CARD 
March 15, 1955 
Dear Graduate: 
The survey questionnaire which I sent to 
you recently' has not been returned as yet. In 
order for a surve,r of this type to be valia, 
returns from as ID.al\V graduates as possible are 
needed. 
Would you please return the completed 
questionnaire sometime this week? If you have 
misplaced the questionnaire, I shall be happy 
to send you another one upon request. 
Thank you for your help and cooperation. 
Sincerely' yours, 
Donald G. Fowke 
c/o Prof. Lester I Sluder 
School of Education 
Boston University 
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